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The objective of this research is to find out whether using metacognition 
strategy improves the eleventh-grade students’ reading comprehension at 
SMAN 1 Dampelas or not. The research used a pre-experimental one group 
research design. The population of this research is the eleventh-grade 
students at SMAN 1 Dampelas, and the sample is class XI B, consist of 27 
students. The researcher utilized a purposive sampling technique. The 
instrument of data collection is a test which was distributed to the students 
twice as pre-test and post-test. The pre-test is used to measure the students’ 
comprehension in reading before treatment, and the post-test is used to 
measure the students’ comprehension after the treatment. The results of the 
data analysis show that there is a difference both scores is 11.92 between 
mean score of the students' pre-test (60.6) and mean score of the students 
post-test (72.5).  The t-counted value (8.51) is higher than t-table (1.705). It 
shows that there is a significant difference between the students’ achievement 
between pre-test and post-test. It means that the hypothesis of this research is 
accepted. In other words, using metacognition strategy improves the 
eleventh-grade students’ reading comprehension at SMAN 1 Dampelas. 
Keywords:Improving, Reading Comprehension, Metacognition Strategy 
Penelitian ini bertujuan untuk mengetahui apakah penggunaan strategy 
metakognisi meningkatkan kemampuan membaca siswa kelas sebelas di SMA 
Negeri 1 Dampelas atau tidak. Penelitian ini menggunakan desain pra-
experimental satu grup. Populasi penelitian ini adalah siswa kelas sebelas di 
SMA Negeri 1 Dampelas, dan sampel dari penelitian ini adalah siswa kelas 
B, yang terdiri dari 27 orang siswa. Dalam hal ini peneliti menggunakan 
teknik purposive sampling dalam memilih sampel penelitian. Instrumen 
pengambilan data adalah tes yang dibagikan kepada siswa dua kali sebelum 
dan pasca tes dilakukan. Pra-tes digunakan untuk mengukur pemahaman 
siswa dalam membaca sebelum dilakukan treatment, dan pasca-tes 
digunakan untuk mengukur pemahaman siswa dalam membaca setelah 
dilakukan treatment. Dari hasil analisis data menunjukkan adanya perbedaan 
sebesar 11,92 antara nilai rata-rata pra-test siswa (60,6) dan nilai rata-rata 
pasca-test siswa (72,5).Sertanilai t-hitung(8,51)lebih tinggi dari nilai t-
tabel(1,705). Hal tersebut menunjukkan bahwa adanya perubahan perolehan 
hasil siswa yang signifikan antara pra-tes dan pasca-tes, yang dapat 
diartikan bahwa hipotesis penelitian ini dapat diterima. Dengan kata lain 
menggunakan strategi Metakognisi meningkatkan kemampuan siswa kelas 
sebelas di SMAN 1 Dampelas. 
Kata kunci:Meningkatkan, PemahamanMembaca, Strategi Metakognisi 
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INTRODUCTION 
Reading is one of the language skills that are very important in human life. Through 
reading, people can get a lot of information, knowledge, enjoyment, and even problems 
solution. Therefore, the ability to read the text in any form will give a lot of advantages in 
our life. 
Reading skill becomes very important in the education and it cannot be separated from 
comprehension which should be mastered by students. They cannot achieve their academic 
success without their ability to read. Through reading the students will understand about the 
text along with the needs and purposes of reading text. Therefore, the students can get more 
new information as much as they read. Reading is also important to develop science such as 
in the fields of economics, politics, sports, and others. Reading may also increase the ability 
of the brain and foster the ability to write. In other words, reading can help improve other 
language skills. 
Reading comprehension is the process to understand and to interpret, what is being 
read. In order to understand the written materials, the readers need to know the keywords of 
the text, make connections to what they already know, and think deeply about what they 
have read. According to Jarolimek (1985: 243), “Reading with comprehension means that 
the reader is able to extract from the selection on the essential facts and understanding, 
visualize details and sense the relatedness of the facts”. It can be known that reading with 
comprehension cover not only read the words or text but, also trying to understand and 
comprehend the meaning of the text. According to Samosir and Meisuri (2014: 4), that 
reading comprehension is an important academic skill. Through this activity, the students 
can improve their own language and experience. They can get information and ideas which 
they need to know. Moreover, they are able to know what they do not know before.  
Based on KTSP (School-Based Curriculum) for Senior High School in English subject 
especially reading, students are expected to be able (1) to get general information about the 
text, (2) to identify the main idea explicitly and implicitly, (3) to get the detail information 
about the text, (4) to infer words, phrases, and sentences meaning based on the context. 
However, in reality, reading might a difficult skill in language especially for students who 
still find it difficult to understand the content of the reading text. They can read the words 
well but they cannot get the main idea. This problem occurs because the teacher only asked 
the students to read the text and answer all the questions without giving any explanation to 
help the students in comprehending the text well. 
E-Journal of English Language Teaching Society (ELTS) Vol.   No. 3 
  
Based on the researcher preliminary observation, at SMAN 1 Dampelas, the 
researcher found some problems, there are: the students still get difficulties to comprehend 
the reading text. They still get confused to identify general information, find specific 
information, and answer the question with the correct sentences based on the information 
given in the text, because they do not know the meaning of the text without using a 
dictionary. 
There are some ways that can be used to improve the students’ ability in reading 
comprehension. In this case, the researcher applied a strategy which can be used to improve 
reading comprehension of the students. It is Metacognition strategy. According to Flavell 
(1979), metacognition is a significant factor that affects many activities related to language 
use. It influences the oral communication of information, oral persuasion, oral 
comprehension, reading comprehension, and writing.  Similarly, Wang (2007) argued that 
metacognition strategy have various benefits on students' reading comprehension and 
fostering their learning activities. In addition, Paris and Winograd (1990) maintained that 
metacognition can promote academic learning and motivation, the students can enhance 
their learning of their own thinking as they read, write, and solve the problem.   
By this strategy, the students are encouraged to be an active reader, a creative thinker, and 
also to be a strategic reading while answering questions about the text or passage that given.  
Metacognition in reading includes planning, monitoring, and evaluating. Planning is used 
before reading to activate learners background knowledge to get prepared for reading 
includes; previewing a title, picture, illustration, heading, or subheading and a certain text 
structure, such as of cause and effect, question and answer, and compare and contrast. 
Monitoring occurs during reading. Some examples of monitoring are comprehension of 
vocabulary, self-questioning ( reflecting on whether they understood what they have read so 
far), inferring the main idea of each paragraph, identify and focus on key information, or 
keywords including but, however, on the other hand, also, etc. And the last, evaluating are 
employed after reading. For example, after reading a text the students may identify with the 
author, a narrative, or main character. And may have a better perspective of the situation in 
the reading text.  
In short, metacognition strategy guided the students to preview the general information of 
the text. Then, identify key information or keywords of the text during reading and check 
their understanding of what have they read. It also conveys the idea that answer can be 
found in the text source or from our background knowledge and experience.  
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METHOD OF RESEARCH 
 In this research, the researcher applied pre-experimental research, one group pretest-
posttest design to find out whether or not metacognition strategy is an effective medium to 
teach reading comprehension for the eleventh-grade students of SMAN 1 Dampelas. The 





Where  : O1= Pre-test  X= Treatment  O2= Post-test 
The research design shows the use of pre-experimental research. The diferentiation 
between this research design and another design which is the researcher only chose one 
class to get the treatment and no need a control class.  
The population is all the research subject/object which has quality and characteristic 
determined by the researcher. The researcher took the eleventh-grade students of SMA 
Negeri 1 Dampelas. It consisted of five parallel classes. Each class consisted 28 up 35 
students 
The researcher applied a purposive sampling to take a sample because it is 
apropriate to the research design.  Purposive sampling technique is a sampling technique 
which is used when a researcher chooses specific people within the population for a 
particular study or research project. It focuses on people with particular characteristics who 
will better be able to assist with the relevant research. It is also known as judgemental 
selective or subjective sampling. It is a type of non-probality sampling technique. Non-
probality sampling technique focuses on sampling techniques where the units that are 
investigated are based on judgement of the researcher. In this research, the researcher chose 
XI B consists of 27 students as the sample of the research. It is based on the 
recommendation of the English teacher in SMAN 1 Dampelas. 
There are two variables of the research as the causes and effects of the problem. 
They are independent and dependent variable. Variable is quantity that can change and 
always changing, it can give effect to the result of the research. Using this variable, we can 
calculate the data needed.Based on this statement, the independent variable is the individual 
variable which has an effect on the dependent variable. The indipendent variable 
O1 X       O2 
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isMetacognition strategy. While, dependent variable is the output variable which is really 
interested in monitoring to see if it is affected or not. The dependant variable is reading 
comprehension. 
The researcher use pre-test and post-test in collecting the data. The pre-test is given 
before the treatment in order to know the students’ prior knowledge in reading 
comprehension. The post-test is given after the treatment in order to measure the students 
achievement after being taught with metacognition strategy. The researcher conducted the 
treatment for six meetings. In order to assess the students’ work, the researcher use the 
scoring system as follows:   
   Table 1. Scoring Rubric of Essay Test 
No                          Explanation   Score  
 1 Correct content and spelling; incorrect grammar   3 
 2 Correct answer; incorrect grammar, and spelling   2 
 3 Incorrect content   1 
 4 No Answers   0 
Adapted from KTSP 2006 
 Table 2.Scoring Rubric of Multiple Choice 
No Explanation Score 
1 Right Answer 1 
2 Wrong/no Answer 0 
Adapted from KTSP 2006 
The researcher conducted the treatment to the students after the researcher gave the 
pre-test. The treatment is conducted for six meetings, excluding pre-test and post-test. The 
spent time during treatment in the class is around 2 x 45 minutes for each meeting.  
 
FINDINGS 
 In collecting data, the researcher administered the test to the students before and 
after the treatment. A pre-test is given before the treatment to measure students prior 
knowledge before conducting the treatment.The result of the pre-test is presented in the 
following table:        
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Table 3.The Result of Students’ Pre-Test 
No. Initials Gained Score Maximum Score Individual 
Score 
1. ANI 16 26 61 
2. ANS 18 26 69 
3. AYU 18 26 69 
4. AZM 13 26 50 
5. CT 17 26 65 
6. DTE 15 26 57 
7. IAD 18 26 69 
8. IGM 17 26 65 
9. IGC 16 26 61 
10. IKK 16 26 61 
11. IDR 14 26 53 
12. IPB 16 26 61  
13. KYM 16 26 61 
14. LDY 17 26 65 
15. MLD 16 26 61 
16. MMA 17 26 65 
17. NAS 14 26 57 
18. NED 16 26 61 
19. NIS 13 26 50 
20. NIY 16 26 61 
21. NOV 18 26 69 
22. SRA 16 26 61 
23. SUL 14 26 53 
24. SUR 16 26 61 
25. UMI 14 26 53 
26. WLY 17 26 65 
27. YLS 14 26 53 
Total                                                                                             1637 
  
 Table 3 above shows the students’ pre-test score. It explains the raw score of 
students in the pre-test before the treatment is given. It can be seen that the lowest score is 
53 which is obtained by four students, while the highest score is 69 which is achieved by 
only for students. Based on explanation above, it can be assumed that the students’ abilities 
inunderstanding reading text were still low.After getting the student’s pre-test score, the 
researcher computes the mean score by applying the formula by Best (1981:225),the 
researcher obtains the mean score of the students’ pre-test (60.6). 
 By looking at the result of pre-test, the researcher concludes that many students still 
got difficulty to identify general information, find spesific information, and answer the 
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question with the correct sentences based on the information given in the text implicit and 
explicitly. In short, the students has some problems to comprehend the reading text. 
 The researcher conducting the treatment for six meetings.The purpose of this 
treatment is to improve the students’comprehension in reading using metacognition 
strategy. The narrative texts are used during the treatment. 
After applying the treatment for six meetings, the researcher then administered the 
post-test to the students. This post-test using the same types of test as in the pre-test,but the 
researcheruses the different topics. The result of students’ post-test is shown in table 4. 
Table 4.The Result of Students’ Post-Test 




1. ANI 19 26 73 
2. ANS 18 26 69 
3. AYU 18 26 69 
4. AZM 15 26 57 
5. CT 19 26 73 
6. DTE 19 26 73 
7. IAD 22 26 84 
8. IGM 20 26 76 
9. IGC 20 26 76 
10. IKK 21 26 80 
11. IDR 20 26 76 
12. IPB 20 26 76 
13. KYM 22 26 84 
14. LDY 21 26 80 
15. MLD 18 26 69 
16. MMA 19 26 73 
17. NAS 16 26 61 
18. NED 20 26 76 
19. NIS 20 26 76 
20. NIY 20 26 76 
21. NOV 18 26 69 
22. SRA 21 26 80 
23. SUL 16 26 61 
24. SUR 19 26 73 
25. UMI 19 26 73 
26. WLY 18 26 69 
27. YLS 15 26 57 
Total                                                                                             1959 
 
By looking at table 4, the highest score of students’ post-test is84 and the lowest 
score is57. Moreover, the total standard score of students’ post-test is 1959 and the mean 
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score is72.5. From the data above, the mean score of pre-test is 60.6 and post-test is 72,5. It 
shows that the students reading comprehension improved significantly after getting the 
treatment. The result also shows that metacognition strategy can improve reading 
comprehension of the eleventh grade students of SMANegeri1Dampelas. 
After getting the mean score of the pre-test and the post-test, the researcher 
computes the mean deviation and squared deviation score of students’ pre-test and post-test. 
It is needed for the researcher to compute the mean deviation of students’ score by dividing 
the total score of deviation (322) with the number of students (27). Then, the result is 11,92. 
Having calculated the mean deviation of students score, the researcher continue to compute 
the squared deviation score, the result is 8.51. Finally, to get t-table value which is aimed to 
be compared with the t-counted value, the researcher uses t-table list with the degree of 
freedom (df) is 26 which derived from the total number of students, 27, minus 1. The 
researcher uses 0.05 in one-tailed test level of significance, so that the t-table value gotten is 
1.705. By looking at the data, the value of t-counted, 8.51 is greater than the value of t-
table, 1.705.  
The researcher then tested hypothesis of this research whether it is accepted or not. 
The researcher needs to find out if using Metacognition Strategy improves the eleventh 
grade students’ reading comprehension at SMANegeri1Dampelas. There are two criteria of 
testing hypothesis (Ho) that are if t-counted is greater than t-table, it means the hypothesis is 
accepted or usingMetacognition Strategy is effective to improve students’ reading 
comprehension. On the contrary, if t-counted is lower than t-table, it means the hypothesis 
is rejected or using Metacognition Strategy is not effective to improve students’ reading 
comprehension. In conclusion, the research hypothesis is accepted by comparing the t-
counted value, 8.51 which is greaterthan the value of t-table, 1.705. In the other words, 




In conducting this research, the researcher focuses on using metacognition strategy 
to help students identify general information and find spesific information to answer the 
question with the correct sentences based on information given in the text implicit or 
explicitly, for improve students’ comprehension in reading. This research use a narrative 
text to measure the students ability in literal and inferantial levels comprehension. It related 
to the researcher preliminary observation, , the researcher found that  the students still get 
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difficulties to comprehend the reading text because they do not know the meaning of the 
text without using a dictionary, they still get confused to identify general information and 
find specific information, and the last they cannot answer the question with the correct 
sentences based on the information given in the text. It occurred because the students did 
the task without using any strategies. 
Reading comprehension can be improved by metacognition strategy. Metacognition 
in reading divided into three clusters there are planning,  are used before reading to activate 
learners background knowledge to get prepared for reading includes; previewing a title, 
picture, illustration, heading, or subheading and a certain text structure, such as cause and 
effect, question and answer, and compare and contrast. Monitoring, it occur during reading 
where students identify key information or key words of the text and evaluating that are 
employed after reading to check the students understanding of what have they read. May 
identify with the author, a narrative, or main character. And may have a better perspective 
of the situation in the reading text. 
 To collect the data,test is used as the instrument of the research.the test was 
distributed to the students twice as pre-test and post-test. Pre-test used to know the student’s 
ability in reading comprehension before getting the treatment. The researcher give the test 
to the students in the form of essay and multiple choices test. When the students got the test, 
they still had no clue about the text. They did not understand the text because there were 
many unfamiliar vocabularies for them. Nevertheless, they kept answering the questions in 
the test given. So, the result of the test is not satisfied yet, because the mean score of the test 
is only 60.6. 
Before teaching learning process conducted, first the researcher come to the class 
and give some question related to the topic and guides the students into the topic that will be 
discussed. Second, the researcher explains definition metacognition strategy itself and the 
procedures of metacognition strategy before distributing the text. Unfortunately, there are 
many students which are still confused with the use of it because this strategy is still new 
for them. 
Third, students divides into a small group consists of 4-5 students. Then the 
researcher asks them to pay attention to the text given. Students discussed in groups what 
they were going to do. During learning process, the researcher should help the students to 
follow step by steps the procedures of metacognition strategy. For that, they can work 
together to answer the question on the text. 
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Fourth, the researcher asks one of students in each groups to write down the answer 
of the questions on the whiteboard and then, discussed it together while gives the students 
opportunity to ask what they did not understand about th as the end of teaching learning 
processes. 
In the first meeting, the researcher teaches the students based on lesson plan. In the 
second and third meeting, the students feel that the teaching learning activity in the class is 
enjoyable. They seem interested in taking parts the activities. The reason is because the 
strategy spurred the students to understand what they read and enabled them to reflect it. 
In the next meetings, the researcher finds that the teaching and learning the process 
by applyingMetacognition strategy is improve. This situation occurs because the treatments 
have already done for several times and the students are able to identify general 
information, find specific information, and answer the question with the correct sentences 
based on the information given in the text. Therefore, they could answer the questions of the 
test confidently. 
After conducting the treatment, the posttest is given. The aim of conducting the 
post-test is to find out the improvement of the student’s reading comprehension after getting 
the treatment by applying metacognition strategy. Most of the students are able to increase 
their score. The mean score of the post-test was 72.5. 
The results of the data analysis show that there is a difference both scores is 11,92 
between mean score of the students pre-test (60,6) and mean score of the students post-test 
(72,5).  The t-counted value (8,51) is higher than t-table (1.705). It shows that there is a 
significance difference of the students’ achievement between pre-test and post-test. 
The researcher found that some factors also have contributed well to the success of 
the student’s post-test. In the first meeting, the researcher explained about metacognition 
strategy, how to find the idea of the text, how to answer the question with the correct 
sentences based on the information given in the text and how to guess the meaning of 
unfamiliar word contextually. For each meeting the researcher taught the students based the 
procedure of metacognition strategy on the lesson plan.  
The researcher restricted the student to use the dictionary. The researcher gave the 
students time limitation for each task and evaluation. It really importantto accustomed the 
students to work punctually.They were assigned to understand the test sentence by 
sentences rather than word by words. 
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Regarding the result of pre-test and post-test, there is a significant progress in 
students’ score. It shows that using metacognition strategy improvesreading comprehension 
of the students. 
 
CONCLUSION 
 After discussing and analyzing the data in the previous chapter, the researcher 
comes to a conclusion that usingmetacognition strategy improves the eleventh grade 
students’ reading comprehension at SMAN 1 Dampelas. The students had positive progress 
when they treated for six times.  
 Based on the data analysis in this research. The numerical data of the students’ mean 
score in post-test (72,5) is greater than the mean score in pre-test (60,6). It is also proved by 
the result of t-counted (8,51) higher than t-table (1.705). Thus, there is a difference between 
the pre-test and post-test of the students and the hypothesis is accepted. This case shows that 
using metacognition strategy as a mediumin teaching reading improves the eleventh grade 
students’ reading comprehension of SMAN 1 Dampelas. 
Related to this study, using  metacognition  as a teaching strategy in teaching 
reading comprehension is much supported by proper and comfortable atmosphere in which 
the students are given inputs and support to make them enjoy the activity. 
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